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PART | - ELIGIBILITY CERTIFICATION 12IN1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12IN1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 3 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
5 Total schools in district

2. District per-pupil expenditure: 970C

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtn at this schoc 33

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 28 17 45 6 0 0 0

K 23 23 46 7 0 0 0

1 26 22 48 8 0 0 0

2 25 28 53 9 0 0 0

3 26 24 50 10 0 0 0

4 22 30 52 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 294



12IN1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

0 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

96 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 7
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 2
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K
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294

8. Percent of English Language Learners in the scho®7%
Total number of ELL students in the school: 9
Number of non-English languages represented: 1
Specify non-English languages:




12IN1

9. Percent of students eligible for free/reduced-priceals: 22%
Total number of students who qualify: 67

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 32

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

2 Emotional Disturbance 9 Speech or Language Impairment

2 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 10 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 13 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 5
Paraprofessionals 6 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 5
Total number 29 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 23:1




12IN1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 98% 98% 98% 98% 98%
High schol graduation rat % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12IN1

“Ferdinand Elementary School is committed to prongca quality educational program designed to
maximize student potential for lifelong learningairsafe environment.” Our mission statement sutlginc
states our philosophy of high expectations foitdifig learning.

Situated in the small town of Ferdinand, Indianacmof the geographic area surrounding Ferdinand
Elementary is dedicated to farming. Most of thealaohabitants rely upon skilled or semi-skilletda
opportunities within local industries for employnhelathnic values and cultures are very importamd, a
they contribute much to the strong economic baaeishpresent within the area. Most of the resslan
lifelong and have roots that extend over severakgaions. Recently, several families of different
ethnicities have moved in to our community; this h@ade our student population more diverse than in
the past. This has presented both challenges anurg opportunities for students and staff, enaging
growth and change.

Ferdinand Elementary School is a pre-kindergatiesugh fourth grade elementary school, providing
programs for special needs preschoolers, learngapkbd, behaviorally challenged, speech and laggua
delayed, gifted and talented, and general educatiaients. High expectations are in place for all
students, faculty, and staff in our school.

We have a rich history of openness to new ideageoféssional development and sharing. Ferdinand
Elementary has enjoyed an enduring tradition otbence, receiving the state’s highest commendation
the Four-Star School Award, consecutively sincentgeption twenty-one years ago. In order to rezeiv
this award, Ferdinand Elementary students havesddarthe top quartile or higher in both languade a
and mathematics on the ISTEP +, our state’s stdimat test, and student attendance rates have
exceeded 98%. Additionally, we have been namedxemglary School by the state of Indiana since the
inception of the award.

Ferdinand Elementary’s success can be attributachtamber of factors, including strong administeti
leadership, parental support, a longstanding toaddf high expectations, forward thinking teachersd
paraprofessionals, all of whom are open to changecammitted to student success. Implementation of
research-based Minds in Motion, where studentsutggqahysical activities which promote crossing the
midline, focusing, and managing their bodies iretiamd space, has helped students prepare theisbrai
for learning. Recent introduction of a preschaolgpam and full-day kindergarten also contributeagiy
to our school’s success.

Our principal of thirty-three years is a forwardhtting leader who seeks out change and encourages
faculty and staff to stay abreast of new educaticesearch and strategies. He organized monthli boo
club meetings in which teachers shared professidaedture and modeled instructional strategiesfe
another. Our principal requires teachers to sheeriost pertinent information and model the best
strategies from recently attended professional ldpweent meetings and workshops. In this way, all of
our teachers speak the same language and have tetest educational practices. He continues to
support our ideas for professional growth by segkimding through the corporation or outside grant
opportunities. Our principal is a strong propongfithe use of data as a powerful instructional.tésla
result, our school was one of the first to impletrtae Response to Instruction Model (RTI), a resear
based intervention program for tier two and thrtedents.

Further, parental support is key to our acadenticess. We have a successful volunteer programhwhic
has been in place for decades. Parents participedeneekly or as-needed basis to assist withroass
activities, field trips, and special events plamnivwe boast nearly one hundred percent participatio
back-to- school orientation sessions, parent-taaabrderences, and Parent Teacher Organizatiorteven
Parents are expected to require their childrembonait daily time to homework and school preparation
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We ensure this through signed homework, newsletbeogiress reports, and report cards. Classroom
websites and weekly newsletters are vital linksvieen school and home. Parents regularly receiesnot
phone calls, and e-mails. A huge part of our suecas be attributed to this strong bond betweeadch
and home.

Another key component of Ferdinand Elementary’ssss is our established tradition of high
expectations for academic and behavioral standiels.students often experience a period of
adjustment to our standards and expectations. Neindyg paraprofessionals and substitute teachers
regularly praise the rigor of our curriculum. Thesults of these high expectations are evidenc&sTigP
+ pass and pass-plus percentages. During the 22001-academic year, one hundred percent of the
students taking the math portion of ISTEP+ pas$his included all special needs students. Language
arts scores during the same year showed similaltsesith over ninety percent of students passing.

Highly effective teachers and paraprofessionalsresteumental to the success we have attained and
expect to continue. Ferdinand Elementary teachretgparaprofessionals work above and beyond the
school day to ensure student success. Teachersulgocountless hours in preparing, planning,
analyzing data, and communicating with parents. dommon to see teachers and assistants come to
school early or stay late to prepare materialsciies stay current by joining online learning
communities, seeking out best practices througlksmps, which align with our school improvement
goals, and reading professional journals. In otdasupport the best possible learning environment,
teachers require students to adhere to rigoroggplisary standards. Fairness and consistency eyed
disciplinary success.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12IN1

1. Assessment Results;

Ferdinand Elementary School includes students ffoeK to grade Four. Standardized assessments
referred to as ISTEP+ are given to students inagdltiree and four each spring. The ISTEP+ exam is a
state mandated test that consists of two partdieapgkills and multiple choice. The applied skikst is

a Criterion-Referenced test (CRT) that students talearly March. The second test, a Norm-Refemknce
Test, (NRT) is given in early May.

The Indiana Academic Standards define three categof student achievement in English/Language
Arts and Mathematics (Pass+, Pass, and Did No) PBsss + indicates that the student meets the
passing standard and demonstrates high achievemiet knowledge and skills of the content areasPa
indicates the student meets the passing standatdNd@ Pass indicates the student fails to meet the
passing standard and will likely need remedialstastce. State and school-wide results can be faund
http://www.doe.in.gov/data/.

Each year our school strives to maintain a 90%girdr passing rate on our statewide assessment. By
utilizing the RTI model (Response to Interventifor)the past seven years, we have tracked and
monitored our data by grade level and posted tha@ltseon a data wall. The wall quickly shows the
number of students who have met benchmark, omfalie two lower categories referred to as strategi
intensive. We also have a goal of having 90% ofstudents in the benchmark area by the end of the
school year.

Over the past five years, our scores have condligtetayed at or above 85% passing in both math and
language. We feel this is due to a number of fact&irst, our school implemented the RTI modelrhe
seven years ago. Our staff administers Dibelssassents during the course of the year and thatislata
tracked on our data wall. Those students whadaiheet benchmark are placed in intervention groups
These groups meet daily and are provided additiostiuction beyond their core instruction.
Interventions are determined by using each chalsik®esment data and they are in turn grouped iraf sm
groups, working on similar skills within their imteention group. Our interventionists are compriséd

our teaching assistants, who work closely withiatervention coordinator and the classroom teachers
The second factor that has contributed to our sgcisdikely the development of our Full Day
Kindergarten program. Nearly 100% of our kindergiaistudents have participated in our FDK program
over the past five year year period. Without goesthis additonal time has allowed us to protake
intervention necessary to make sure most, if npbhbur kindergarten students were making neagssa
progress. The final factor that likely has helpednaintain a high degree of success is our geedral
preschool program. This program, similar to the<Fibogram, began five years ago. Each year we have
been able to ensure the successful early educhfmmadation of 20-40 students and help them peepa
for kindergarten.

Historically, Ferdinand Elementary has achievedsiantly high state rankings in the area of
mathematics. We are currently in our third matbleysing Saxon Math. We feel that the Saxon math
program has been part of the reason for this oggmilccess. Skills are reviewed thoughout the e,
there is daily review of the basics needed in rdating the daily math meeting. In the 2009-2010
academic year, 100% of our third grade studentsgaathe mathematics portion of ISTEP, and 98% of
our 4th grade passed. The 2010-2011 test resatts our finest ever. In addition to a strong math
program and solid intervention program, we cargfoibnitor our students' Acuity scores, and teachers
do an excellent job of reviewing the results aridaehing, if necessary. We also use these rdsults
develop a strong intervention plan. Students evamed according to results and are providing daily
intervention.



2. Using Assessment Results:

Assessment data steers instructional practiceplanding at Ferdinand Elementary School. ISTEP+ and
Acuity data are used to determine grouping for iateon purposes in both math and language arts.
Acuity data is used quarterly to determine stremgtid weakness of individual students. Matrix repor
are run and shared by grade level and the speméalsriteacher to determine areas of deficiency and
instructional groupings. This data is used in thesroom to remediate areas of weakness. DIBELS,
DAZE, and TRC benchmark tests for reading fluenoy eomprehension are administered
systematically. MClass Math benchmarks are adneirestthree times per year. Data is used in
determining intervention groups and classroom iresiton. Progress monitoring is ongoing, and tha dat
drives daily instruction.

Accelerated Reader assessments are used to supptéeéanguage arts curriculum on a daily basis.
Ferdinand Elementary’s Accelerated Reader teamaweé#t the school librarian to determine annual
progress goals regarding points and percentades attained at each grade level. Ten percent of eac
student’s reading grade is based on the attainoféhese goals. Teachers use the data from Actetkra
Reader reports to determine who is attaining pierficy in comprehension. Teachers also use thetsepor
to determine deficiencies, and classroom instradsanodified accordingly. Students who achieve
eighty-five percent accuracy or higher are rewatagtaving their picture placed on the school’s
“Reading Stars” wall. Classroom teachers run reuteports, which are shared with students; these
reports inform students of their grade level ragkimAccelerated Reader. Other reports used include
average points per student, average book levelaagihge percentage correct. Student and classroom
rewards are given based on these reports.

Accelerated Math assessments are used for bothahidjfow achieving students. The results of the
assessments indicate whether or not students atemng basic or advanced skills. This program
provides supplemental instruction for studentsaih lends of the spectrum. It is instrumental in
pinpointing lack of mastery.

Acuity test data reveals weaknesses in particukasa which align with our state standards. Qustter
item-analysis reports are run, which show areatrehgth and weakness. Classroom teachers and the
special needs teacher meet each quarter to cali@bon areas for remediation, strategies for ratege
and grouping. These groups are flexible and chasggudent mastery occurs. Instructional assistaats
trained by classroom teachers and the special neadser in the implementation of best practices fo
remediation.

In an effort to carry out the RTI program and nteéetneeds of all students, our entire school’s enast
schedule was revamped to accommodate twenty-mimtgierention blocks for each grade level five days
per week. In order to use all instructional assistauring intervention time and create the bestesit-

to- teacher ratio, grade levels met with our ppatto stagger language arts instruction timess Thi
allowed for every grade to maximize interventiondiand accommodate an uninterrupted ninety-minute
block of reading each day.

DIBELS, DAZE, TRC, Accelerated Reader, and MClassailts are reported to parents regularly via
parent-teacher conferences, sign and return infooméetters, and with quarterly progress reports.
ISTEP+ reports are published in all local newspsypand quarterly Accelerated Reader winners are
pictured. Progress reports and quarterly repodscatust be signed and returned to ensure paramisee
the information. To support our disciplinary exitins, students are awarded the “Principal’s Award
each semester if they maintain commendable leVed&at and behavior. Certificates are published a
sent home, and a cumulative list is published callpapers each semester. Additionally, parents hav
Internet access to Harmony, our school attendamd@@ade reporting system, to routinely monitor
student progress. More than ever before, we hawsistent communication between school and home
regarding assessment data.
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3. Sharing Lessons L earned:

Ferdinand Elementary School is a firm believerrofgssional modeling and sharing. This is evidenced
by the numerous requests for student teachers achool. In recent years, we have had an influx of
student teachers from other districts and schdwssing to spend one of their observation daysin o
classrooms. Our classroom doors have always besmtopvisiting teams of teachers from neighboring
corporations who wish to observe our instructigractices, technology, multi-cultural week, and RTI
implementation. This sharing has included modetliagsroom lessons, professional sharing time, and
webinars. When our school implemented the FourBloteracy Framework, teams from Ireland
Elementary, William Tell Elementary, Perry Centeéémentary, Otwell, Shoals, and Cannelton observed
our teachers in action.

Teachers from Ferdinand Elementary School routisbfre teaching strategies within our building and
among the elementaries in the corporation. Prajaasdevelopment opportunities were provided in
which teachers shared their top teaching ideasauileagues. Reciprocally, we have sought
opportunities to observe other schools’ best prastio enhance our curriculum and instruction. &hes
include: Lodge Elementary, Howard Roosa Elementdipynt Vernon Elementary, Perry Central
Elementary, Loogootee Elementary, and David Turn&ancation Center. Takeaways from these visits
included ideas for enhanced inclusion, technologggration, reading instructional strategies, and
instructional techniques in writing.

The majority of Ferdinand Elementary teachers kgtorthe Dubois Area Reading Council, and several
have held leadership positions on the council’sdhdaerdinand Elementary teachers have particigated
the council’s literacy night by modeling effectikeading strategies parents can use with children at
home. Teachers have shared best reading practitteparents via classroom simulation with parents
acting as students during a PTO meeting.

Finally, teachers serve on district teams suchgsability, technology integration, curriculum,dan
special education in order to network and provioleststent programming throughout the district.

The impact of teachers training each other withid across buildings has inspired us to continussigk
new ideas, which enhance classroom instructionpaor@é importantly, student learning.

4. Engaging Familiesand Communities:

Ferdinand Elementary School is an integral pathefcommunity. We often speak of our “school
family,” when referring to our school personnelidg#nts, and parents. Our strong belief in
communication is the basis of all that we do toagggfamilies in our school community. With the adve
of each new school year, classroom teachers prepasdentation session with parents of their stigle
Expectations and guidelines are communicated aldtigstrategies for parents to best help theircchil
academically. Parents are given an opportunitpteract with the teacher and are encouraged te shar
any concerns. Shortly thereafter, parents meetteébhers for conferences. Assessment data, a#ssro
behaviors, and other concerns are shared. Evegjfip@effort is made to achieve one hundred percent
attendance at conferences. In the rare case at piesinot attend, a phone or Skype conferencglds h
Throughout the year, parents are connected wits¢heol via e-mail, weekly classroom newslettens, a
web pages. Weekly newsletters contain vital infdaromafor student success, such as spelling words,
upcoming tests and quizzes, and information reggrdpcoming classroom activities. Individual stugen
are also highlighted in many of the newslettersdifidnally, school activities are regularly highigd in
the local newspaper to keep the school communityrimed of our accomplishments. A school carnival is
held every other year to bring families into theaa atmosphere on a social basis. Ferdinand Elemen
has a fundraising committee, which devotes itseléthy to charitable causes. Riley Children’s Haalpit
is one of our biggest charities. We have donatexdl 20,000 to Riley Hospital over the past twenty
years; our faculty and students take tremendouwe fimi this cause as we try to surpass the previeaiss
goal. This year, a student in another school incouporation was diagnosed with a terminal illn€xst
students, faculty, and staff, overwhelmingly supgdm charity fundraiser resulting in nearly a $8,5
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effort. Each Christmas, we encourage families ttaxt us if they are having financial difficultids.
turn, the faculty and staff eagerly support thissea As a result, families have shown tremendous
appreciation.

Most recently, Ferdinand Elementary formed a bilsigcommittee, including teachers, paraprofessgonal
and administration to reach out to our Hispanicypajoon. During our first meeting, academic
expectations were shared. In order to attain futhmunication, we invited our high school Spanish
teacher to interpret. Parents were shown how tietdbegir children in basic reading and math honmwo
procedures.

Along with an active Parent Teacher Organization.aléo have a parent advisory group to assist with

projects, committees, and discussion. Our beliehigaging families in our community has been ard wi
continue to be fundamental to the success of Fandiftlementary.
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PART V - CURRICULUM AND INSTRUCTION 12IN1

1. Curriculum:

Ferdinand Elementary School curriculum adherebedndiana Academic Standards and Common Core
Standards. Each grade level uses the Indiana aminGo Core Standard learning targets on the Indiana
Department of Education’s web site at http://wwwildyourowncurriculum.com to set our scope and
sequence and ensure that seamless instructionsdoetwween and among grade levels.

For reading, a ninety-minute uninterrupted blockimie has been established for each grade level. Ti
one reading instruction occurs during this timer @urriculum addresses the big five areas of repdim
a daily basis: phonemic awareness, alphabeticipkndluency with text, vocabulary, and
comprehension. Teachers on all grade levels etisatstudents are exposed to a variety of genms an
literary texts, including not only the basal seae®pted by our curriculum committee, but also an
assortment of tradebooks, periodicals, poetry,@éatheater scripts, and real-life reading.

Language arts instruction includes basic gramneatesice structure, and the use of conventionsamith
emphasis on six-trait writing. Teachers acrossegtadels launch writing workshops with a focus dea

generation, use of voice, organizational technigsestence fluency, word choice, and the use gigsro
conventions.

Mathematics instruction at Ferdinand Elementary$es on mastery of basic math skills and problem
solving. Manipulatives, systematic timed fact tepteblem-solving tasks, and daily math meetings ar
key to the historic success we have experiencesiata assessments.

Ferdinand Elementary’s science curriculum teaclsglscience vocabulary and concepts in physical,
life, and earth science. Students utilize invesitigg and hands-on activities to hypothesize, amalgnd
apply science knowledge. Our current pedagogy regitudents to use critical and scientific thigkin
Math is integrated into the science curriculum tigio the use of problem solving, charts, graphs, and
tables.

Social studies instruction at Ferdinand Elemenitacjudes a combination of reading comprehension and
experiential learning. Students learn basic voaayubeography and map skills, and content related
state standards through various modalities. Frgdd,twhich correlate to our state standards, ecdnand
bring to life both the historical and social asgemftour past and current communities.

Art and music classes are provided on a once cetper week basis, depending on grade level. Temache
follow state standards and use a variety of prejant activities to enhance curriculum. The art
curriculum reaches out into the community by creatfeteran’s Day Flags, signs for a lemonade stand
for Riley Children’s Hospital, and creating ads,ethare published in local newspapers for Newspaper
in Education Week. Students’ artwork is proudlypthsed throughout the school, in local businessed,

at the Krempp Art Gallery on the campus of Vincenblaiversity Jasper Center.

Music education at Ferdinand Elementary schoobmsprised of singing, movement, rhythmic activities,
instruments, composers, music history, and theanych correlate with state and national music
standards. Community outreach experiences, susingisig at the local nursing home, enhance the
curriculum. Community resources, such as guesbpedrs, are utilized regularly to educate and mespi
students in the field of music. A yearly talent wtend Parent Teacher Organization performances are
staples at Ferdinand Elementary. These opportsrafferd students a venue to experience public
performance through singing, dance, and experidatianing.
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Physical education instruction is carried out by ¢lassroom teachers on a twice weekly basis. Acros
grade levels, students work on flexibility, agilitalance, and endurance through a class strugthreh
is typically divided into three segments.

Technology is integrated throughout all curricidegas as a tool to enhance both learning and
instructional outcomes.

2. Reading/English:

In an effort toward continuous improvement, teastzard staff at Ferdinand Elementary School chose an
approach to teaching literacy that was researchebasd fit the needs of our students. We decidedd¢o

a model suggested by the state of Indiana whidded an uninterrupted ninety-minute block of
instruction which focused on the big five ideasesdding: phonemic awareness, alphabetic principle,
fluency, vocabulary and comprehension . Ferdindeth&ntary students are engaged in the core reading
curriculum for ninety minutes each day in gradeslkrgarten through two. Direct, whole-group
instruction, teacher modeling of skills, and studeteraction with on-level reading represent sixty
minutes of the block; thirty minutes are devotednmall group work, progress monitoring, and litgrac
stations. Grades three and four are engaged itymmiautes of language arts instruction each day,
divided into reading, writing, spelling, and grammskills. Teachers use direct, whole-group, teacher
modeling, and small group instruction.

Students at Ferdinand Elementary School have mgfahinteraction with grade-level text through
whole-group, small group, and individual experiencehey have daily opportunities to interact wihitt
at their own reading level. In doing this, studeaetspond daily to open-ended questions both oaaltlin
writing. Correspondingly, students write resporteespen-ended reading comprehension and literary
analysis questions weekly. Students consistentiyrepeatedly work on comprehension strategies
through numerous reading experiences. Teachermtamdentionists lead direct instruction in the
following skills: character, setting, main ideaalkt, fact/opinion, visual information, author’srpose,
prediction, drawing conclusions, cause/effect, carafcontrast, nonfiction text features, fantasyitsea
and sequencing. Strategies employed include makingections, visualization, organization,
determining important information, asking questicersd monitoring comprehension. Our teachers use
before, during, and after reading strategies ieféort to engage readers’ thinking voices. Profassi
development opportunities and weekly grade levadtings have enhanced common terminology used
with students about what good readers do. A keyamné has been the acquisition of “the thinking &bic
by students while reading.

Students in grades kindergarten through two uttlieeMClass DIBELS benchmarking and progress
monitoring system to check for mastery of skillotighout the year. Kindergarten through grade two
teachers use the DIBELS (Dynamic Indicators of 8&sirly Literacy Skills) and TRC (Text, Reading,
and Comprehension) data to drive instruction aneediation, while teachers of grades three and four
utilize DAZE and Acuity data to inform instructidioth in the classroom and for tier two and three
interventions. Reading intervention is carried wiih fidelity at Ferdinand Elementary in twenty-mie
sessions five days per week . Data is revisitest gftogress monitoring to keep intervention groups
current and to ensure that every child is receitiregneeded support to become a successful reader.
Conversely, students at the opposite end of thee sfactrum receive opportunities to enhance voaapul
and comprehension through Accelerated Reader, thre W Day vocabulary program, and a specialized
acceleration program.

3. Mathematics:

Ferdinand Elementary’s mathematics instructiometed in the Indiana State Standards and carried ou
via our curriculum committee’s adopted series, &aMath. Students begin each math lesson with a
meeting which encompasses calendar, time, quickitidg, problem of the day, counting patterns,
money, telling time, practice and review skillsstiuction includes systematic daily timed math fact
practice, which leads to automaticity. New conaegtruction relies upon key math vocabulary terms,
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manipulatives, modeling, and practice. Additionatlgily practice is laced with review. At the
culmination of each day’s new concept, teachersainmablem-solving techniques by projecting work
and completing practice problems collaborativelyriBg this time, problem areas are pinpointed and
retaught, thus allowing teachers to assist indiaisiwith areas of deficiency. This portion of math
instruction allows maximum interaction between antbng students and classroom teachers. Time is
allowed daily for students to complete independeat partner practice. In this way, teachers and
paraprofessionals are present to assist indivistualents. Daily homework is assigned to students;
parents pledge to participate by reviewing assignatérial and signing to ensure that work is adeura
and complete. The rigor of our math curriculum pesluced phenomenal results in the area of growth
according to our state assessment, ISTEP+. Theeagily allows us to pinpoint areas of need al blo¢
low and high achieving ends of the spectrum. Teachse MClass, Acuity, classroom performance, and
ISTEP+ data to create intervention and accelerafioops. Interventionists instruct non-mastery stisl
for thirty to forty-five minutes, five days weeklpccelerated Math is used for both high and low
achievers. Objectives are assigned according tiestuineeds. The program is used to supplement
classroom instruction both during the school dayiaran after school remediation program. Ferdinand
Elementary believes our longstanding traditionuafcess in mathematics has been achieved through a
commitment of time, rigor, and parental support envdlvement.

4. Additional Curriculum Area:

At Ferdinand Elementary School, science is a dyoammiricular area in which students take an active
role in their scientific learning through handsexperiences, simulations, experiments, investigatio
and critical thinking activities. As a result oete experiences, students are knowledgeable usthef
scientific tools and instruments and can skillfulgord their observations. Teachers model thetise
verbal and written formats to report results. Sifierthinking is the basis of instruction as stateuse
mathematical skills. In the process, studentsargttt to justify and explain their reasoning bathbally
and in writing. Students further investigate thwnly environment and physical setting, observing an
communicating changes that occur in both. Theyzetiinathematical thinking and problem-solving skill
in the context of science. Students understandditatcan be manipulated through mathematic
operations and displayed using various charts aaphg. Students learn to extrapolate data and make
inferences based on information presented.

At the advent of their school career, studentseadlifand Elementary are immersed in activities civhi
not only inspire scientific thinking, but pique @sity about the world surrounding them. Examples
include incubation and hatching of chickens, cdrdassroom pets, monarch butterfly life cycle
observation, predator/prey activities with bonagidermied animal studies, and exposure to rocks,
fossils, and minerals. Annually, students in exggade visit the Starlab, a traveling simulatiorhaf
constellations, planets, and their orbits. It immoamonplace for grade levels to host local television
meteorologists as classroom presenters. Someabassiboast classroom jobs, which mimic scientific
careers including horticulturist, meteorologistd amologist. The science curriculum at Ferdinand
Elementary has not only helped our student pofmratcquire essential skills and knowledge, but has
inspired numerous former students to pursue cane¢hng field of science, including medicine,
engineering, aeronautics, space, psychology, eidac#iology, and technology.

5. Instructional M ethods:

In an effort to maximize student learning, grovahd potential, instruction at Ferdinand Elementary
School is delivered according to student need. Daiides professional decision-making in carrying ou
services to those with individual education pld&#(s) at all levels. Students with other health
impairments (504 Plans) receive services such al gnoup instruction, separate test-taking
environments, and have non-reading curricular cdnmtsad to them in assessment situations. Study
guides, elimination of answer choices, and abbtegiar modified assignments are made for these
individuals. In some cases, in addition to the efoentioned accommodations, modified curriculum is
launched for those students showing severe staswdelated deficiencies. Upon teacher recommendation
many students take advantage of a free high s¢btwing program. Ferdinand Elementary offers sheec
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and language services in small group and one-orsettiegs with a certified speech and language
pathologist. Services of this nature are sometipnegided within a classroom setting. A challenging
summer reading program, along with summer packetsweage students to remain engaged in learning
and reading over the summer months. Several stadeatinvited to a summer camp for activities they
may not otherwise receive.

To achieve our goal of meeting all students’ neédsginand Elementary School recently revamped the
entire master schedule. This allowed uninterrupteshty-minute blocks of time, five times per week f
interventionists to deliver instruction in criticaleas of concern in reading. This also allowed our
interventionists to achieve the best possible uigstr to student ratio. Paraprofessionals partieipa
ongoing training provided by staff within our buitd and outside resources. All interventions detde
are research-based and hinge on data directivage@evel teachers meet with our special needs
teacher/intervention coordinator to share datardehe skill areas, and student groupings on ateuar
basis.

Comparatively, math interventions are driven byadetm the results of Acuity, ISTEP+, and MClass
Math. As previously mentioned, thirty to forty-fiveinute blocks of time are dedicated to studentigso
five days weekly. Students work with interventidsiene-on-one or in small groups in order to remuedi
areas of deficiency.

After school remediation is provided for studergpearing to be at risk according to Acuity datactEa
week, paraprofessionals work with students for e&we-hour sessions on both math and language skills.
This service is provided to students free of chaage nearly one hundred percent of those invitexse

to attend. Again, we attribute participation insteuccessful program to the support of our stutlents
families.

For students who exceed grade level expectatiargjifand Elementary provides an Acceleration
program for all grades. The acceleration progracoigdinated by one of our classroom teachers,igho
part of a district team. Instruction is delivergdébcertified teacher in the areas of vocabulagdmng,
writing, and project-based learning. Acceleratitrdents’ needs are also met in individual classam
students read and write at their levels. Use ofiteelerated Math program supplements mathematics
instruction for these students on a daily basis.

At Ferdinand Elementary we believe in the use dfinelogy as a tool, therefore it is seamlessly
integrated into every subject. Students use woodgssing programs, publishing tools such as Print
Shop, Power Point, and PhotoStory, as well asritegriet to enhance background and learning.
Additionally, teachers depend on technology fodgrg, attendance, e-mail, web site design, neveskett
and digital instruction. Classroom cameras, iPdRisls, document cameras, and electronic sound
systems are an integral part of daily classroonmungon for both teachers and students.

6. Professional Development:

Through a recent teacher survey, we found one ledngiercent of our teachers agree that effective
professional development related to our vision pasitively impact student achievement. All
professional development opportunities align witin echool improvement goals as stated in our school
improvement plan. Faculty meeting time is set akid@rofessional collaboration, in which teachers
share ideas gathered from recently attended wopsslin@lping our staff grow as a whole. Teachers at
Ferdinand Elementary School are encouraged toramto develop their skills professionally.
Workshops, seminars, webinars, teacher sharingsemabl visits are offered and attended by teachers
staff and administration. By contract, teachersaflited two professional days per year. At times,
permission has been granted if additional daysvareanted. Grade level teams meet on a daily and
weekly basis to focus on continuous school improy@mT eachers often use their preparation or
lunchtime to meet as grade-level teams to disdass standards and collaborate on program ideas.
Technology training has been ongoing, based ormézateds assessments. Teachers with expertise in
particular areas are utilized to train fellow tearsh Summer workshops give teachers the opporttmity
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broaden their technical skills. The Internet hdevwadd for further professional development with tise
of webinars and video-conferencing.

Student achievement has been tremendously imphgtedr school’s professional development program.
Students and teachers use a common language ¢tivesfe communicate concepts and ideas. This has
led to increased enthusiasm and performance gpathef students, especially in the areas of repdin
writing, and language arts. Students are produeingthier, more thoughtful pieces of writing asault

of our Six-Trait Writing training. Several teachersre afforded the opportunity to attend varioustsait
writing workshops. We, in turn, were expected tgage in teacher-to-teacher training. When teachers
return from a recent workshop with new ideas, ththgsiasm is contagious, both among colleagues and
students. We believe that professional sharingipebi impacts teachers, students, and our scl®al a
whole.

7. School Leadership:

In our pre-kindergarten to grade four elementamy ane part of a larger corporation, guided by one
superintendent and one principal. The leadershipgdphy at Ferdinand Elementary School is one of
expecting and exceeding excellence. For exampesttiie average passing score for language arts and
math is typically in the high seventies or low gigh. The expectation in our school has always been
achieve a minimum passing percentage of ninetypove In the past two academic years, we have
achieved these goals and even far exceeded thérminéty-eight to one hundred percent of our sttglen
passing the math portion of our state assessmdrttare been in the mid-nineties for language arts.

Our principal has always encouraged and suppdnethtulty’s desire to learn and grow professignall
Under his leadership, Ferdinand Elementary Scha®ldvolved through various approaches to
instruction and learning, including literature-bdseading, Four Block Literacy Framework, literacy
stations, Saxon Math and Six-Trait Writing. Our aaistrative leader has always found ways to fund
opportunities for teachers to learn and grow, whiichurn, has led to increased student achievement
When approached with requests for classroom métgesiach as resource books, tradebooks, and other
teaching tools, our principal has always managdihtbthe resources necessary to fund such
expenditures.

Our administrator encourages enforcement of sghalaties, including attendance, discipline, dress
code, and procedures. He is a firm believer in fiiir, and consistent discipline. Substitute tessh
often comment about our students’ exemplary behaSimidents are rewarded each quarter with a Good
Behavior Bash to celebrate their success. He peswvidutine pep talks to students prior to all
standardized test sessions. Convocations relatgdt® standards are also presented throughoyeéne
Students also have the opportunity to eat lunch thié principal as a reward for hard work or exempl
behavior. Our principal encourages consistent conication between school and home. He is a strong
proponent of community involvement, a driving foroghe development of our extensive volunteer
program at Ferdinand Elementary. He is a membg&iveénis, a service organization which focuses on
school-aged children. He encourages student insmwne Kiwanis programs, such as youth soccer,
basketball competitions, and social gatheringsisHdso an active member of the Indiana Association
School Principals. He instills a sense of pridstirdents for their school and the building its@lfwr
principal is visible and accessible; faculty, paseand students are always welcome and encoutaged
share successes and concerns with him.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: 3 Test: ISTEP +

Edition/Publication Year: 1997 Publisher: CTB Me@#Hill
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Subject: Mathematics

Testing Month Apr
SCHOOL SCORES

Pass and Pass + 100
Pass + 63
Number of students tested 51
Percent of total students tested 96
Number of students alternatively asse: 2

Percent of students alternatively assessed 4
SUBGROUP SCORES

Apr Sep
86 92
41 40
37 53
97 100
1 0
3 0

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Pass and Pass +

Pass +

Number of students tested 6
2. African American Students

Pass and Pass +

Pass +

Number of students tested

3. Hispanic or Latino Students

Pass and Pass +

Pass +

Number of students tested

4. Special Education Students

Pass and Pass +

Pass +

Number of students tested 2
5. English Language L ear ner Students
Pass and Pass +

Pass +

Number of students tested

6.

Pass and Pass +

Pass +

Number of students tested

NOTES:

12IN1

Sep

85

39

66
100

15

Sep

91
32
47

100

0
0
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 3

Edition/Publication Year: 1997

Test: ISTEP+
Publisher: CTB Me@#Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr
SCHOOL SCORES

Pass and Pass + 98 95
Pass + 22 22
Number of students tested 51 37
Percent of total students tested 96 97
Number of students alternatively asse: 2 1
Percent of students alternatively assessed 4 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Pass and Pass +

Pass +

Number of students tested 6 8
2. African American Students

Pass and Pass +

Pass +

Number of students tested

3. Hispanic or Latino Students

Pass and Pass +

Pass +

Number of students tested

4. Special Education Students

Pass and Pass +

Pass +

Number of students tested 2 3
5. English Language L ear ner Students

Pass and Pass +

Pass +

Number of students tested

6.

Pass and Pass +

Pass +

Number of students tested

NOTES:

12IN1

Sep Sep Sep
89 91 89
17 26 21
53 66 47
100 100 100
0
0

10 15 7
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: ISTEP+
Edition/Publication Year: 1997  Publisher: CTB Me@rHill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Sep Sep Sep
SCHOOL SCORES

Pass and Pass + 98 100 92 96 92
Pass + 63 91 40 49 24
Number of students tested 51 35 53 a7 49
Percent of total students tested 98 94 100 100 100
Number of students alternatively asse: 1 2 0 0 0
Percent of students alternatively assessed 2 6 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Pass and Pass +

Pass +

Number of students tested 9 7 5 4 6
2. African American Students

Pass and Pass +

Pass +

Number of students tested

3. Hispanic or Latino Students

Pass and Pass +

Pass +

Number of students tested 1

4. Special Education Students

Pass and Pass +

Pass +

Number of students tested 7 3 10 8 5
5. English Language L ear ner Students

Pass and Pass +

Pass +

Number of students tested 1

6.

Pass and Pass +

Pass +

Number of students tested

NOTES:

12IN1

20



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: 4 Test: ISTEP+

Edition/Publication Year: 1997 Publisher: CTB McGraw Hi
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Sep
SCHOOL SCORES

Pass and Pass + 94 94 93
Pass+ 46 27 30
Number of students tested 35 51 70
Percent of total students tested 97 96 100
Number of students alternatively asse: 1 2

Percent of students alternatively assessed 3 4

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Pass and Pass + 92
Pass+ 25
Number of students tested 7 9 12

2. African American Students

Pass and Pass +

Pass+

Number of students tested

3. Hispanic or Latino Students

Pass and Pass +

Pass+

Number of students tested 1
4. Special Education Students

Pass and Pass +

Pass+

Number of students tested 3 7 14
5. English Language L ear ner Students

Pass and Pass +

Pass+

Number of students tested 1
6.

Pass and Pass +

Pass+

Number of students tested

NOTES:

12IN1

Sep Sep
91 94

26 16
47 49
100 100

0 0

0 0
4 6
8 5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Pass and Pass + 99 92 92 89 91
Pass+ 63 65 40 43 27
Number of students tested 102 72 10€ 113 96
Percent of total students tested 97 95 100 100 100
Number of students alternatively assessed 3 3 0 0 0
Percent of students alternatively assessed 3 4 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 15 15 10 13 10
2. African American Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 2 0 0 0
4. Special Education Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 9 6 20 23 12
5. English Language L ear ner Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 1 0 0 0
6.
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12IN1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Pass and Pass + 96 94 91 91 91
Pass+ 31 24 24 26 18
Number of students tested 86 88 123 113 96
Percent of total students tested 96 96 100 100 100
Number of students alternatively asse: 3 3 0 0 0
Percent of students alternatively assessed 3 3 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Pass and Pass + 0 0 64 0 0
Pass+ 0 0 17 0 0
Number of students tested 13 17 17 13 10
2. African American Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 1 0 0 0 0
4. Special Education Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 5 10 24 23 12
5. English Language L ear ner Students
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 1 0 0 0 0
6.
Pass and Pass + 0 0 0 0 0
Pass+ 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12IN1
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